
(cover)

Teachers’ Professional Development: 
Europe in international comparison

A secondary analysis based on the TALIS dataset

EU
OECD

Jaap Scheerens
(Editor)



i

(INSIDE COVER)

Teachers’ Professional Development: 
Europe in international comparison

A secondary analysis based on the TALIS dataset

EU
OECD

This report was prepared by a research team from the University of Twente, the 
Netherlands, consisting of Maria Hendriks, Hans Luyten, Jaap Scheerens, Peter 
Sleegers and Rien Steen. The work was coordinated by Prof. Jaap Scheerens, who also 
edited the report. Carola Groeneweg took care of word processing and technical editing 
of the report.



ii



iii

Contents

Chapter 1 European Political Context 1
Paul Holdsworth
1.1 Introduction 1
1.2 The changing world of teaching 2
1.3 Teaching and schools policy 2
1.4 Peer Learning in Teacher Education 4
1.5 European Union support for the development of Teacher Education policy 5

Chapter 2 Conceptualizing Teacher Professional Development as a Means to Enhancing 9
Educational Effectiveness
Jaap Scheerens and Peter Sleegers
2.1 Introduction 9
2.2 Teacher effectiveness 11
2.3 Teacher beliefs and competencies 15
2.4 Teaching effectiveness 20
2.5 Continuous professional development of teachers within schools 23
2.6 Discussion: implications for the analysis of professional development 26

from the TALIS data-set

Chapter 3 State of Affairs with Respect to Teacher Professional Development in Europe; 33
Results from Earlier Studies
Maria Hendriks and Jaap Scheerens
3.1 Introduction 33
3.2 Descriptive information on teacher professional development and 33

adult learning in Europe
3.3 The system level context of teacher professional development 41
3.4 Conclusion: implications for teacher policies, and content and form of 43

teacher professional development

Chapter 4 Professional Development of Teachers – A Snapshot from TALIS of Lower 45
Secondary Education
Rien Steen and Jaap Scheerens
4.1 Introduction 45
4.2 Level of professional development participation 45
4.3 Intensity of professional development participation 48
4.4 Types of professional development undertaken 50
4.5 Categorizing countries with respect to types of professional development 52
4.6 Unsatisfied demand and development needs 54
4.7 Impact of professional development 60
4.8 Support received by teachers for professional development 62
4.9 Barriers that prevent meeting demand 64
4.10 The association of professional development activities and school practices 67

regarding instruction, evaluation and feedback procedures and school
management

4.11 Summary and policy discussion 69
Annex to Chapter 4 74

Chapter 5 Explaining teachers’ perceived impact of professional development 99
Hans Luyten, Peter Sleegers and Jaap Scheerens
5.1 Introduction 99
5.2 Conceptual framework 99
5.3 Measurements 102
5.4 Model development 105



iv

5.5 Results 105
5.6 Conclusions 110
Annex 1: Model development 119
Technical annex 122

Chapter 6 Teachers professional development in countries which did not take part 127
in TALIS
Maria Hendriks
6.1 Introduction 127
6.2 Continuous Professional Development in selected EU countries that did 128

not participate in the first round of TALIS
6.3 Mentoring and induction programmes 163
6.4 Conclusions: Professional development and induction and mentoring of 173

teachers in countries that did not participate in TALIS

Chapter 7 Executive Summary and Main Conclusions 201



v

FOREWORD: GUIDE TO THE READER

This report presents a secondary analysis and an enlarged interpretation of the results on teachers’ 
professional development from the OECD’s Teaching and Learning International Survey (TALIS).
TALIS is the first international survey to focus on the working conditions of teachers and the learning 
environment in schools. Its aim is to help countries to review and develop policies that foster the 
conditions for effective schooling. TALIS is conceptualised as a programme of surveys, with 
successive rounds to address policy-relevant issues chosen by countries. With a focus on lower 
secondary education in both public and private sectors, the first round of TALIS examined important 
aspects of teachers’ professional development, together with aspects of teachers’ beliefs, attitudes and 
practices; teacher appraisal and feedback; and school leadership in 23 participating countries. The first 
results from TALIS were published in Creating Effective Teaching and Learning Environments: First 
results from TALIS (OECD, 2009).

The first chapter of this report summarises EU priorities with respect to enhancing the quality of 
education in order to put “a continuum of teacher education” within a perspective of subsidiarity as 
well as co-ordination. It emphasises school autonomy in providing opportunities for continuous 
professional development and underlines the value of the TALIS study for supporting relevant 
policies at school, national and international levels.

The second chapter refers to the may contribute to more effective education and training 
arrangements. A broad distinction is made between initial training, in-service training and continuous 
professional development. Among others it is noted that further empirical research is needed to learn 
whether the expected results of continuous professional development and the organisation of 
professional learning communities are effectively being achieved.

The third chapter summarises factual information on professional development in earlier relevant 
studies from the EU and the OECD.

The fourth chapter investigates participation rates, intensity of participation, differentiation across 
types of participation, areas of unmet demand, barriers to and conditions supportive of professional 
development, on the basis of the TALIS data. This chapter follows the same structure as Chapter 3 of 
the first report from the TALIS study (OECD, 2009) and reproduces the main findings and 
conclusions of that chapter. It also analyses these teacher and school background conditions in greater 
depth. Specific attention is given to the profiles of the 11% of teachers who reported to not being 
involved in any kind of professional development activity.

The fifth chapter explores a more complex model, in which it is hypothesised that the experienced 
impact of professional development is influenced by a set of interrelated school and teacher variables. 
One of the most striking findings is the relative importance of feedback. The more teachers have 
found that feedback has led to changes in aspects of their work, the greater their development needs, 
the more they participate in different professional development activities, and the greater the 
experienced impact of professional development. This finding underlines the crucial importance for 
fostering teacher learning of appraisal and feedback at the school level. 

The sixth chapter summarises data on teachers’ professional development from countries that did not 
take part in the first TALIS study. It shows that the TALIS study provides a broad set of data which 
existing data sources in non-participating countries generally cover only partially. At the same time 
the chapter points to many interesting policy initiatives in the field of teachers’ professional 
development in these countries.

The seventh chapter summarises the main outcomes of the study, draws some overall conclusions and 
raises some issues for further reflection.
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